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Student Teacher E-portfolios: 
The emergence of student agency through 

structured dialogue and 
critical engagement

Morag Redford 
Helen Coker 

University of the Highlands and islands 

Presenter
Presentation Notes
Introduce ourselves 



In this session…
• Development of our E-portfolio  

• Discussion 

• Presentation of our research
• Discussion 



4 students 

13 students 

26 students

5 students 

3 students 

9 students 

Teacher Education 
at UHI 

Presenter
Presentation Notes
CONTEXT Our students are geographically disparate and based in different size groupsThe online space was the gateway into the programme and enabled us to deliver the programme to one cohort rather than disparate groupsPGDE is a blended course that is growing rapidly – with two face-to-face residentialsE-Portfolio from a practical view afforded access to tutors and students in dif geographical locations 



The Development of the E-Portfolio
• Problematizing  - How could we use a digital space to enable the 

development of professional identity for student teachers? 

• Policy Context:
• National: Teachers in Scotland work with a set of standards, students need to 

meet the standard for provisional registration (SPR) at the end of the year
• International: Agenda of quality around teachers (classroom-ready in 

Australia)

• Theoretical Context:
• Teacher Agency (Priestly, Biesta and Robinson, 2015)
• Cultural Narratives (Bakhtin, 19**, Wertsch 19**, Philpott, 2014)

Presenter
Presentation Notes
Introduction to E-Portfolio Why we introduced it – policy contextTheoretical underpinning – socio-cultural – enabling students to negotiate meaning in the landscape of practice – we are in an interesting position on the periphery inviting people in 



First Iteration 
• E-portfolio was based in Mahara – e-portfolio platform 

• Embedded across online space – Blackboard sessions

SPR Evidence 

1.
a.
b.
c.
d.

Presenter
Presentation Notes
Standards were viewed as the narrative template of the professional teaching community in Scotland E-Portfolio = Mahara – multi-modal, any media could be uploaded – photos/scanned lesson plans/feedback/audio/reflective journal entriesStructure = SPR down one side – one page for each part of the standard – empty white box on the other side of the page for students to add evidenceEmbedded throughout Blackboard – our online space – after sessions and tasks SPR was signposted – note that students might like to consider this aspect, or another part of the standard – iterative engagement to enable students to get to know the standard – choose own evidence to support engagement and deepen understanding Ongoing formative assessment – tutors commenting on the bottom of the pageISSUES – Focus on Evidence – Empty Space needed to be filled  



Second Iteration 
• Re-structured pages to reflect teacher identity 

• Formative dialogue with tutor on the front page
• Triad discussions
• No empty space  

Presenter
Presentation Notes
Engaged with Teacher Agency research – chordal triad – temporal Re-structured to engage with multi-faceted identity of the teacher – 4 pages with standards across – Reflection page was used for formative dialogue with tutors Triad discussions – iterative Semester One – discussion activities to engage with standard – no evidence needed – engaging with practical-evaluative context – engagement with projective as standards were seen to be the narrative template of the professional community and so engaging with them helped negotiation of meaning  



Discussion

• Social Justice
• Integrity
• Trust and Respect
• Professional Commitment

Presenter
Presentation Notes
Give out the Professional Actions for the first part of the standard – in groups discuss what evidence you would expect to see if students had met this part of the standard Following discussion – we found students wanted validation, they looked to people within the professional community – this lead us to question what student teacher agency was – what did we want from the students – were we veiling the fact that we had expectations of what they would present? How open were we? If the process involved negotiation of meaning at the edge of a professional community of practice should we focus on understanding and evaluating – what did we want the e-portfolio to actually do? 



Student-Teacher Agency Research
o Theoretical Framework

o Methodology 

o Methods

o Findings



Agency
Model for ecological Agency (Priestly, M, Biesta, G and Robinson, S, 2015: 30) 

Iterational

Life Histories

Professional Histories 

Practical 
Evaluative 

Cultural
• Ideas, values, beliefs, 

discourses, language

Structural
• Social Structures (relationship 

roles, power, trust)

Material
• Resources
• Physical Environment

Projective

Short term

Long term

Presenter
Presentation Notes
What is Agency?Priestly, Biesta and Robinson (2015) presented an ecological model for teacher agency. Agency emerged from the interaction of teachers past histories, future orientations and current context. We used this model as a framework to explore student teacher agency. However, there are some differences between student teachers and teachers. In terms of past experiences teachers have a professional history as a teacher. Student teachers have a vast array of histories of participation (Wenger, 1998), some within professions other to teaching, some who have yet to enter a profession. In regards to future orientation it could be argued that these are shared in that all students are aiming to pass the PGDE and probation year and then enter a teaching career. Therefore student teachers differ from teachers in the diversity of their past experiences, and the shared aims in the projective element.     As teacher educators we approached the research with a vested interest in the current context. We had designed, and delivered parts of, the PGDE programme. We were interested to explore how elements of the current context, which we had designed, enabled student teacher agency, here we were reflexive – we had a vested interest in certain aspects of research and were involved within the current context. Acknowledging this we designed the research methodology to listen to students and observe, but with an understanding that we had our own opinions in regards to which parts of the PGDE course we felt would be most cognisant to the development of agency – as it turned out the results of the research challenged our perceptions and took us on our own learning journey.    



Methodology
Focus groups 

Triad mapping 

Individual 
Interviews

Presenter
Presentation Notes
Our methodology was iterative and took an ethnographic stance, it was not an ethnography, but we wanted to observe the context we were immersed in. We built up layers of data which presented different perspectives of detail in relation to the students development of agency  Each layer informed the next as we used our ongoing findings to focus our observations 



Methods
• Focus group

• Whole cohort in three groups (53 students)

• Triad maps
• Whole cohort in triads (53 students)

• Individual interviews
• Selected students from all APs 



Triad Maps 
What have you used / found 
useful which you bought to 
the PGDE?

During the PGDE what has 
supported your development as 
a teacher?

In the future what sort of 
teacher would you like to be? 

Presenter
Presentation Notes
Students worked in their triads while at the residential and completed this triad map while discussing their experiences on the PGDEThe task was reflective and dialogicStudents used different colour pens and wrote their student number at the side of the sheet so that they could be tracked 
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Aspects
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supported
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during their
PGDE year

Students valued relationships more 
than cultural or material factors 

Presenter
Presentation Notes
Comments from the triad maps were sorted into those relating to cultural, structural-relational and material aspects of the Practical-Evaluative aspect of agency. 52 out of 53 students identified people as having supported them through their PGDE year. Cultural factors such as placements and experientials were identified by 39 students. 3 students identified the SPR. 27 identified material aspects such as content or resources. 1 student mentioned a physical setting. This suggested that from the student perspective relationships with others, particularly school based professionals and peers were of most value during their PGDE year.    



Relationships were important –
they potentially played different 
roles 
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Presentation Notes
College based staff = redGroups students worked with in college = green School based staff = purpleStaff on placement and peers were the most identified people whom students identified as supporting them. They had had individual interviews throughout the year. The imbalance between PAT and college-based staff can be seen to reflect the structural organisation of the PGDE staffing. The focus on placement staff and peers could suggest a future orientation as these are the relationships which will continue into their teaching careers. They are also potentially the discourses which students most value as they are the most authentic in regards to the professional practice they are entering. Students were aiming to become teachers and so valued interactions with them. The cultural values and beliefs of the professional community, the ways of being, were perhaps most clearly visible through the school based professionals.   23 out of 53 students identified the structural groups in which they had worked in college – triads, collaborate group and AP groups. 10 students mentioned their cross AP collaborate groups. This suggests that the dialogic activities we put in place were, to an extent, successful. However, it also suggests that students valued one to one interactions with teachers/mentors/PATs more than group dialogue. Their role in the teacher/mentor and PAT dialogue was different to that in the structured dialogue – structured dialogue required more critical engagement, whereas teacher/mentor and PAT interactions potentially held a more validating role and students wanted this as they seemed to be looking for external validation to enter the CoP of teachers – was this because they were outside/peripheral participants or was it reflective of the structures inherent to the Educational system which emphasise/value external validation.       



The relational context was potentially 
influenced by the local context 
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When divided between APs (while not a perfect comparison because of differing numbers) it was possible to observe differences in local contexts. No one in Lews or Shetland mentioned their PAT, while in the other APs the PAT was seen to be quite importantThe Collaborate group was mentioned by 4 APs and the triads by 4. For all APs school based teachers or mentors were important. Inverness and Orkney mentioned other lecturers as well as their local PAT. Does this suggest that technology mediates the relational context – students felt more supported by people they interacted with face-to-face.   



Interviews
We asked our students: ‘Are you a Teacher?’ 

I think so
I am nervous about getting 
a class but excited about 

continuing my professional 
learning

Yes, I do feel like I am now 
and that’s a different answer 

to what I probably would have 
given six months ago 

I am but I’ve still got my L 
Plates on, I haven’t 

advanced to P plates, I am 
working on it

I think so, yeah. Absolutely  I 
feel like a primary teacher 

now

Presenter
Presentation Notes
+ Findings 



Student Teacher Agency
Trajectories towards 

the professional 
‘landscape’ of practice

Through the woods of 
the probation year 

Presenter
Presentation Notes
Our observations – Student Teachers are positioned differently in regards to Agency when compared to Teachers. They have varied life and professional histories which they draw on during their PGDE year. The SPR acted as a reification of the culture narrative of Education in Scotland. Engaging with the SPR as a reflective tool enabled students to develop their identity, to understand the context in which they were going to be working and immerse themselves in the cultural values and beliefs of the professional community of practice. Rather than being agentive through creating new practice student teachers demonstrated agency by drawing on salient aspects of their past experiences and using these to enable them to ‘become’ teachers. They were aware of their journey, and immersed in it. They looked to experiences within practice and relationships with people in practice as their most useful supports as agency was enacted through the process of ‘becoming’, of enacting the ‘ways of being’ which were salient to the community of practice they were entering, they focused on understanding, then reflecting in relation to their own practice. The tools we provided - through the architectural structure of the online environment, the spaces opened for dialogue and the opportunities to experience practice and develop meaningful relationships - supported the development of agency, which emerged as a reflective stance – an ability to make connections between practice, policy and theory and in doing so develop a deeper understanding of practice.      


	Student Teacher E-portfolios: �The emergence of student agency through structured dialogue and �critical engagement
	In this session…
	Slide Number 3
	The Development of the E-Portfolio
	First Iteration 
	Second Iteration 
	Discussion 
	Student-Teacher Agency Research����
	Agency �Model for ecological Agency (Priestly, M, Biesta, G and Robinson, S, 2015: 30) 
	Methodology
	Methods
	Triad Maps 
	Slide Number 13
	Relationships were important – they potentially played different roles 
	The relational context was potentially influenced by the local context 
	Slide Number 16
	Student Teacher Agency

